School-based Civic-Engagement 
Course: AH2580, CUI3990, SS2580
Frank Coyne, M.A. 
Associate Director, Center for Community Engagement and Service Learning

Office: Driscoll Center South, Suite 22 (underneath the bookstore)
Tel: 303.871.2158
E-mail: fcoyne@du.edu
Office Hours: By Appointment
Course Meeting Times:

TBA
Overview of Spectator to Citizen Course Sequence:

This course is the final course of the three-course sequence of two-credit courses, “Spectator to Citizen,” offered by the Center for Community Engagement and Service-Learning (CCESL) . This sequence is designed to provide opportunities for University of Denver students to develop a set of public skills and a civic knowledge base that will allow them to actively participate in the public life of their communities.  These courses strongly encourage students of diverse backgrounds, politics and values to learn together, and from one another, in a safe and challenging learning environment.

Course Description:

Just as a strong democracy depends on its citizens to use their power, knowledge, and skills and work together to build stronger, healthier communities; so too do our schools rely on these fundamental principles to build successful institutions for learning.  This course will provide opportunities for you to engage with a Denver Public School (or urban youth organization) in a meaningful way that will challenge you to think about how our public schools are preparing students to be effective citizens.  We will also examine the role that universities and communities can and should play in the education process.  Students will be expected to take a critical look at their own education experience and compare this experience with the education experience of those with whom you will be working with (at your school placement) this quarter.  Students will learn about the diversity of School-Based Civic Engagement (SBCE) efforts within the CCESL by engaging with our one of partner schools.  

This course is arranged as a 10-week community learning project.  There will be several classes that will take place in the community at one of our partner schools (transportation will be provided if necessary).  Classes will also include group discussions and activities based on the assigned class topic and readings along with your experience in the schools.  Students will also engage in several activities that are part of Public Achievement (PA) in order to better understand how PA fully works within classrooms, and to get a keen awareness around how universities and public schools can work together to improve education.
Learning Goals-Students will:

1.  Critically reflect and take action on the role of public education within a democracy 
2.  Effectively work in collaboration with a diverse group of people

3.  Understand multiple perspectives, facts and historical context around controversial 
problems within Denver Public Schools and urban education within the US 
4.  Identify and articulate salient issues that exist in urban public school contexts and work 
toward resolving these issues within existing school structures (particularly DPS) 
5.  Challenge assumptions, biases, and prejudices that exist within an urban public school 
environment and critically examine the roles that privilege and power play in schools and 
communities 
6.  Learn and apply various models of community development and community organizing 
within the context of public schools 
7. Practice public skills of dialogue, deliberation and negotiation around complex public 
problems within public education 
Readings and Required Texts 
Readings for SBCE Section: (Selections from)
· Benson, Lee, Ira Harkavy, and John Puckett.  Dewey’s Dream: Universities and Democracies in an Age of Education Reform. Philadelphia: Temple University Press, 2007.

· Boyte, Harry C. Everyday Politics: Reconnecting Citizens and Public Life. University of Pennsylvania Press, 2004 (EP).
· Chambers, Edward T.D.  Roots for Radicals: Organizing for Power, Action and Justice.  New York: Continuum International Publishing Group, 2003.

· Longo, Nick. Why Community Matters: Connecting Education with Civic Life. New York.  State University of New York Press, 2007.
· Selected readings on Denver Public Schools
· Selected readings from Public Achievement Handbook
Course Requirements and Grade Distribution
Class Participation





15%

An Educational Autobiography 



15%


 “This I believe” 





20%


 “This I will do”

 



20%

Final Project 






30%
School-based Civic Engagement Project 
In addition to doing the course readings and participating in class discussions, you will be expected to participate in a school-based civic engagement (SBCE) project.

The work you do in this classroom will only be strengthened by the work that you do outside of this classroom. The time that you spend at your partner school is essential to meeting the learning goals of this course and to the development of a successful SBCE. This project (as it relates to your final paper and presentation) will constitute a significant portion of your grade as explained below.  In choosing a site placement (partner school), it is our goal for you to find a site that will deepen your understanding of civic engagement within schools and help you develop and grow a set of public skills that will allow you to participate in the public life of your community.  True learning comes not from the quantity of hours that you “rack up” in the community, but from the quality of the community-based learning experience in the schools.

Across a spectrum of SBCE models, Public Achievement (PA) stands out as our signature program. In PA, DU students serve as coaches with several partner schools within DPS.  The role of a coach is to facilitate a team (8-10 K-12 students) through a process of identifying a need in the school, engaging in community-based research, and working to become real life problem solvers.   Throughout this process, it is expected that students (DU and K-12) will learn and apply a set of public skills and then collect and produce knowledge that improves schools and communities. 

In addition to participating in a SBCE project of your choosing, or engaging in PA first hand, students will be expected to reflect weekly in class on the nature of their school-based experience and the learning they have derived from it-using the readings and personal experience to help you deepen your understanding of SBCE. 
Class attendance, participation and reflection (15%) (Course Goals: all) 
You have one excused absence.  Every absence after the first excused absence is an unexcused absence.  An unexcused absence is when you do not make it to class, and you have not contacted me before the class begins.   Each unexcused absence will result in a full letter grade deduction from your final grade.  Three absences (excused or unexcused) will result in a failing grade.  No exceptions. 
Reading is fundamental and necessary to have enriching class discussions and an overall learning experience. I will base class participation on individual learning styles, journal submissions, and your preparation and genuine participation in class. 
Chambers states that the practice of citizenship requires research, action and reflection. Each class you should be prepared to reflect on the relational aspects of your issue and experiences drawing on the concepts discussed in class. In addition, please carefully consider and be prepared to discuss the barriers in successfully working with schools and the strengths or opportunities that will push you towards success with your SBCE action plan.

Points for participation are awarded as follows (10pts per week for 10 weeks-100 points possible):
10: Student participation is both active and informed by the course materials and any other assigned tasks for that week. 

6: Student participation is limited: not particularly active or well informed, though assigned tasks for the week were completed on time. 


3: Student attended class but was inadequately prepared: had not completed an assigned task or was unable to participate meaningfully in class discussions 

0: Student did not attend class 
An Educational Autobiography (15%) (Course Goals: 1,4 and 5 )
This portion of your assignment is an examination of personal educational journey highlighting your k-12 experience up to and including your time at DU.  This should be a personal historical perspective of your educational experience and focus more on the following:
· Describe your elementary school experience

· Describe your secondary school experience
· Paint a picture of what school was like for you by telling a story, explaining how school strengthened (or inhibited) your development as a learner and as a citizen

· Describe who/what made you successful or presented challenges to your success based on your school experience
A draft of this portion of the assignment will be due week 2.
“This I Believe” (20%) (Course Goals: 1,3,4 and 5)
An adaptation of NPR’s “This I Believe”—for more information and ideas, check out “This I Believe” at  www.npr.org.  For this assignment, you will compose a personal statement that distills your self-interest in the realm of education. For the “This I Believe” portion of this assignment, you will build upon last week’s educational autobiography assignment.  It should be a short statement of no more that 750 words that incorporates your personal belief/self-interest on education. 
For this exercise to be meaningful, you must make it wholly your own. It must be concise. Use personal stories from your own education and incorporate what you have observed thus far in your placement for this class. At its core, it is a way to introduce that which you value most about education. You should focus on your experience in education and compare your own education to that which you have experienced thus far at your partner school. As you look for a focus, try to choose concrete language and to find something that helps others understand your perspective. 
A draft of this portion of this assignment is due week 3.
“This I will do” (20%) ( Course Goals: 1,2, 4, 6 and 7)
The next portion of the assignment “This I will do” will be a little different.  You should briefly incorporate the essence of your self-interest or values that you put forth in the “This I believe” section.  Then, in this section, you will be creating a plan for action on what you can (and will) do in the future to address the issue in public education that you have identified in this course. Begin with a brainstorm to help you move from an analysis of what you believe (or what you are most passionate about) in education and then lay out an action plan on what you will do to carry out this action plan as it relates to your self-interest discussed in “This I believe.” 
This paper should serve as another building block to your final project focused more on your personal motivations (your self-interest) for choosing your issue and why it is important to you, and how you will incorporate an action plan that will help you focus on your issue in your final project. This portion of the assignment should be at least  4 pages.  A draft of the assignment is due week 7. 
Some brainstorming ideas…begin by asking yourselves what you want to accomplish with this action.  Do you wish to:

· raise public/community awareness of a particular issue?

· work with a specific population?

· engage more people in the work of improving schools?

· provide a direct service?

· affect legislation? Or influence public opinion?

· change school or local policy?

· build community capacity?

Use the questions below to help you develop an action plan:  
1. What are your overarching goals?

2. How have you considered the projects already in existence to address your Issue as you lay out your action plan?  How can you build on what already exists or create something new that adds to the health of schools/community?
3. In what ways does your action plan address the issue you identified?

4. How does your action plan build on your self interests?

5. How does your action plan build on the school/community members’ self interests?  

6. Is your action plan achievable? 

7. Will the action plan make a positive and lasting impact on a community? How will you measure its impact? What will success look like?
8. Will the action build, create or make tangible things and will they be sustainable, visible, accessible and memorable?  How will you know?
Final Project (30%) (Course Goals:all) 
Throughout the course of this quarter and your SBCE project, I want you to investigate a school-based issue that you encounter in class and within the context of your placement (For example: CSAP performance within a certain demographic; teacher/student relationships; success/failure of after-school programs; the achievement gap etc.) Such an issue could be clear at your school site or within the larger context of urban public schools.  You will share your findings in a final paper (details below) and with the class during a final presentation. The areas of school life which you study are at your discretion, but please check with my by the fourth week of class to confirm your issue area. It would be a good idea to plan to do a 1-1 interview a student and a teacher at your partner school to better understand the full spectrum of the issue area that you choose. We will develop a list of possible questions and practice 1-1’s during week the first few classes.
Students will have the autonomy to complete the final project as an individual or in a pair. At the 7thth class session, you will have to provide me with a draft outline of your final project. Please note that final presentations will begin on the 9th week of class and conclude on the last day of class.  This is the culmination of all your previous projects up until this point in the quarter. Your final presentation is worth 30% of final project grade and final paper is worth 70% of final project grade. Based on your school placement and your area of interest, (and learning goals) the final paper should cover the following:
Final Paper Structure—this is meant to serve as a guide not a script: 

· Describe your specific self- interest within the context of SBCE based on your educational goals and experiences;
· Frame your self- interest as a question, issue, or problem to be addressed in your project;
· Review what is already known via the literature (integrated with your experience)
· Describe your plan for investigating your question, issue, or problem (articulate your plan for your community-based research)
· Describe results of your community research;
· Discuss significance of results and recommendations for the school and its partnership implications for the University-Assisted Community Schools and CCESL.
Format for Final Paper:  This should be a clear, cogent culmination of all of your previous assignments in addition to the community-based research you have done throughout the quarter to address your identified issue. You have the ability to rewrite your previous drafts so that they may be graded accordingly for the final paper.  Please take into account my suggestions on your drafts and the lessons you have learned along the way in this class.  There is no page requirement for the final paper. However, being a culmination of all of your previous work, I expect it to sufficiently show your revisions of your previous papers and illuminate your research into your issue. 
Due: at the beginning of the last class.
Along the way (week 3), you will need to submit several logistical items: 

1.) Agency Agreement Form, and 

2.) Risk and Release Form. 

These forms are available on blackboard and are all due in week 3 of class.

Grading Evaluation and Criteria:

· “A” work expresses independent thought with grace, clarity and force.  It is organized well, its purpose is clear, and its ideas are supported with pertinent details.  Language is used with precision and is suited to its purpose (formal or informal, factual or imaginative, personal or impersonal).  “A” work is free from careless errors.

·  “B” work is also superior, but it typically has certain shortcomings.  For example, it may have too many routine errors, occasional monotony in expression, lack of originality, ambiguity of purpose, some lack of precision and economy in use of language and attention to detail.

· “C” work is satisfactory, acceptable as college work, but it is routine in effect because of pedestrian style, trite expression, inadequate support of generalization, reliance on uninteresting details, careless errors in mechanics, and above all, absence of an original, significant purpose.

· “D” work means unsatisfactory work, below college standards.  It may have redeeming features, such as a discoverable though shaky effort to deal with ideas.  Frequently, its producer has not understood the assignment and therefore misses the target.  At times the work is passable and adequate in the information it conveys, but quite inadequate in its manner of saying it.

· “F” work means that performance on the particular assignment is markedly below college standards and that prompt improvement needs to be made.  If you have questions, you should contact the instructor immediately.
Course Schedule
Please note that the course schedule is subject to change. Any major changes will be announced in class and posted on blackboard. Required readings/viewings should be completed before the class-meeting period, though of course, you may want to review the materials after the class meeting as well for your final project.

	Week
	In-Class
	Readings and Assignments

	1
	Introduction to School-Based Civic Engagement

· Class Introductions

· Introduction to SBCE

· An exploration into the key issues facing Denver Public Schools (DPS) 

· A discussion of placement options with our partner schools 
	Readings:

1.)  A selection of Readings on DPS
2.)  New Yorker article on Michael Bennett
"Expectations" The New Yorker, January 15, 2007.

	




	2
	Civic Engagement as it relates to schools— A Community Organizing Approach to working with schools

· History of Organizing; where does it fit into working with schools? 

· Identifying self-interest within schools 

· Whose responsibility is it to educate democratic citizens?


	Due: Draft of Educational Autobiography

	
	
	Readings: 

 1.) Roots, Chapters 1 & 2


 2.) Why Community Matters- Chapters 1 & 2 
· Come to class prepared to discuss and choose a school that you would be interested in working with throughout the rest of the quarter

· We will practice one-to-one relational meetings in class this week in order to prepare you for working with the school that you choose.


	

	3
	A Closer look at Schools:

The successes and challenges facing DPS

Class will meet at Highline Academy or Bruce Randolph

We will meet with an administrator, teacher or community outreach liaison  

· Come to class prepared to present/brainstorm ideas for the School-Based Civic Engagement Project and with questions that you can ask our school expert as it relates to your issue
· Come with questions for the school administrator as it relates to the readings and be prepared to develop a list of questions for 1-1 with teacher/student
	Due: Draft of “This I Believe”

Due: Agency Agreement Form, and Risk & Release Form (available on Blackboard)  
Readings: More articles on DPS 
PA Handbook with school  stories 


	

	4
	School-Based Civic Engagement “More than just an after-school Program”

Public Achievement/School-based Civic Engagement models:

· Examine other models around the country Identify issues: what do people in the school care about and why?

· Charity Model of Community vs Co-Creator Model

· Defining the problem: how does DPS, how should we define issues and problems?  
	Readings:
1.) Why Community Matters- Chapters 3 and 4

     Hull House and Highlander Folk School

 2.)Everyday Politics, Chapter 7
 Citizen Education: A craft not a program



	

	5
	What it means to work across difference
· Review and Discuss 1-1’s with students and teachers at your partner school 
	Readings:

Why Community Matters-Chapter 5 
The Neighborhood Learning Community 


	

	6
	Universities Partnering with Community Schools
· How Universities and Public Schools work together to build skills for democracy
· How can we use this model to build healthy communities that improve the lives of k-12 students  and enrich the learning opportunities of the higher education
	Readings:
Dewey’s Dream Chapters 5 & 6 



	

	7
	Leadership in Schools and Communities: Best and Worst Practices

Guest Speakers: Nola Miguel, Blanca Trejo or Current PA Coach
· We will dialogue on your school and your issue and your educational experience-both in and out of this classroom
	Due:  Draft of “This I will do” essay

	
	
	Readings: Why Community Matters – Chapter 6


    Community Practioners

	

	8
	Schools as community partners: Understanding schools and communities

· How can we work effectively within the existing power dynamics of schools and communities? Can we challenge them when needed? What if your students identify an "issue" that is a direct response to a school policy or power structure?

	Why Community Matters-Chapter 7


     Taking it all Home

	

	9
	The Art of Reflection and Bringing it all Home
· Chambers on the art of Self-Reflection 
· Reflect on impact of PA/SBCE (University-Assisted Community Schools) 

· Reflect on the status of public schools as it relates to our experience this quarter
	We will begin final presentations this week.
No readings this week

	

	10
	Civic Engagement Project Presentations and Celebration
· Present your School-Based Civic Engagement Project Report
	Due: Final Paper due at the beginning of class

	
	
	Continue Final Presentations


Other Useful Information
Written Assignments:

Clearly and professionally communicating your ideas is critical to your success in this course and beyond.  Papers and assignments will be held to standards of college writing, including organization and presentation, and will be graded for both content and form.  The following guidelines should be observed when submitting written assignments:

· Please submit all assignments through the digital drop box on Blackboard before you attend class.  You may want to bring a hard copy of your writings to class for reference during discussions
· When titling your documents for digital dropbox submission please use the following format: “Assignment_Firstname_lastname.”  Assignment titles are noted in the course schedule below.
· Include your name, date, and course title in the header of your assignment.  Please use a title to identify the topic of the assignment.  If the assignment is more than one page include page numbers.  Every writing assignment should be typed, double-spaced with 1-inch margins in a readable font (12 point preferred).

· Proofread your work.  Points will be subtracted for errors in form (spelling, punctuation, grammar, format, and neatness).  

Due Dates:

All assignments must be handed in on time.  Late work is not accepted.
Cell Phones and Internet Access during Class:

Turn off your cell phone before entering the classroom.  Unless we are using the internet for a class project, do not access the internet on your laptop during class.  This class and this community experience is about establishing trust through respectful dialogue and by texting or emailing while in class, you put that trust in jeopardy.
What This Class Is and Is Not: 
This class is intended to encourage you to think hard about the things that challenge education from being successful – an enterprise that is clearly essential for the health and welfare of our schools and our democracy. It is not meant to find “a fix”  to the complex and often dysfunctional institution we see in K-12 and Higher Education institutions.  Its aim is not to provide you with a how-to manual that will enable you to be a successful teacher or school reformer. It could be argued that such a manual does not exist, for working with schools requires more than a one size fits all approach.  Instead, think of this class as an exercise in realism, providing you with a set of stories that I hope will help you locate your own efforts to improve schools within a useful framework.
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