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This special issue of tHeaculty Forumi the first of what | hope will be a number of occasional print editions

dealing with particularly compelling topiésis inspired by a couple of sessions at the 2808ual Diversity

Summit focused on the theme of fiOne DU: Greater Expect
summit organizers, the theme was a call for faculty, staff, and students to examine how DU is doing in its quest to
implement the idda of Inclusive Excellence throughout the University community.

The proceedings of two sessions from the 2008 conferen:
Hopes, and Fears: Junior Faculty & the Pedagogical Experience of Promotusivim&xcellence while Black &

Browno offered personal narratives about classroom exp:¢
them. Being in the audience that morning, | thought the session was too good not to share with the widigy unive
community. A special print edition of tHerumstruck me as the best way to accomplish that objective. |

approached the session participdnBrofessors Michele Hanna, Malaika McKEalpepper, Lisa Martinez, Maria
delCarmenSalazar, and Frank Ttit with the idea and, happily, they agreed to share.

| would also like to bring attention to the participants in a panel that took place during the Diversity Summit.

Formed in response to Jesus Tr evi no 8séon, theppnekos ¢urrenthat t he
faculty efforts to incorporate Inclusive Excellence in the classroom offered ideas and reflections on this important

topic. Despite a myriad of differenceédoth professioal and personalProfessors Geoffrey Bateman, Bonnie

Clark, Tiffani Lennon, Deb Ortega, and Kate Willink are colleagues who share at least two things in common: 1)

they have deep commitment to nurturing the kind of multiple diversities and social justice work that was widely

discussed at the conference, &)dhey are welpositioned within the University to implement Inclusive Excellence

ideals in the classroom.

It is worth noting that the contributors to this special issue ofFtitamare mostly junior faculty. As the 2008

Summit keynote speaker Reverelainie Washington noted, junior faculty can be in a difficult position in regard to
pressing the case for diversity and social justice. They can be easily and uncomfortably squeezed by the sometimes
competing demands of building personal academic repatatid working for the public good. DU faculty, like

those on other campuses, struggle with this tension, creating an even more compelling reason for us to appreciate the
contributions these colleagues make here.

DU has made an increasingly visible ingibnal commitment to implementing Inclusive Excellence in the

classroom. The Center for Teaching and Learning is continually building its online resources for faculty, and this

fall ds Provostods Conference c on ie$ rechrgsestamddraneworksferr sat i on
creating inclusive learning environments. These efforts not only contribtite ppoactice of Inclusive Excellence
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across campus, but also make it sustainable. Those of us who brainstor@2@@BiBammit luncheon sessi also
agree on two other important and intertwined challenges:

1. Getting hardeheaded about the learning outcomes dedicated to diversity. Before students can
Afconstructively engageo and fAcriti calndtiweandsofirdemfct 0 on di

di fference in its many forms. Webve heard on our campu:
across the curriculum and requiring fluency in more than one language for our undergraduates. We could make a
similarcasefo t he i mportance of diversity across the curricul

cur r i cul urmainfinitnmirt ways that walsl probably not achieve our intended goals. However, with our
general education curriculum now beingmined, we have an opportunity to imagine new ways to meet the
challenges of educating for a diverse, intercultural sotietyallenges that our Core Curriculum, in particular, is
uniquely weltprepared to handle in an interdisciplinary context.

2. Induding attention to and implementation of Inclusive Excellence as criteria in the evaluation of faculty
work at merit raise and promotion and tenure time. One idea that resonated with students in the Summit luncheon
Q&A was including a question on coursadiation instruments about how the instructor has met University goals
dedicated to diversity. If this idea is too hedgnded for some, then we might explore other ways to evaluate and
reward faculty for their diversity work and/or influence them teetag the cause of implementing and increasing
Il nclusive Excellence. Highly ranked public and private
genuinely committed to the cause of Inclusive Excellence and interested in helping ourglieagues better
harmonize their academic and social justice goals, then we should do it, too.

From the Guest Editors:

Frank Tuitt, Ed.D., Assistant Professor, Director of the Higher Education Program
Morgridge College of Education

Michele D. Hanna, MSWRh.D., Assistant Professor

Graduate School of Social Work

Lisa M. Martinez, Ph.D., Assistant Professor

Department of Sociology & Criminology

Faculty of Color in the Academy: Teaching in the Line of Fire

Social scientists have paid a significant amourgttention to the lack of participation of faculty of color in the
Academy (Turner & Myers, 2000WWherea some scholars argue that this focused attention has resulted in limited
success (Tuitt, Danowitx, & Turner, 2007), the current numbers cannot bedgAacording to a 2005 report from

the American Council on Education (ACE), faculty of color have experienced steady growth during the past two
decades, more than doubling their numbers to over 82,000 and increasing their share of total facultyfpmsitions
about 9% to 14.4% (ACE report, 2005). Among full professors, faculty of color representation in the Academy more
than doubled in the past 20 years, rising from about 7,600 to nearly 17,000 (ACE report, 2005).

In addition to increased access forutg of color, social scientists in response to the recent assaults on Affirmative
Action have begun to develop a better understanding of the various benefits faculty diversity provide for higher
education. For example, Milem (2003) reports that incretesadty diversity results in more: (a) studem@ntered
approaches to teaching and learning; (b) diverse curricular offerings; (c) research focused on issues of race/ethnicity
and gender; and (d) faculty of color involvement in community and voluntegcsefdditionally, Umbach (2006)
established empirical evidence that faculty of color contribute positively to undergraduate student learning and

i nvol vement . He found that faculty of color wmnge HfAémor
and collaborative learning techniques, to create environments that increase diverse interactions, and to emphasize
higheror der thinking activities in the classroomo (p. 337)

increased faculty diveity for higher education institutions demonstrate that faculty of color make a difference in
lives of the students they teach. Unfortunately, there is also another emerging body of literature which suggests that
these benefits may come at a cost to thalfaof color.

Recent studies indicate that for some faculty of color, an unwelcoming and potentially hostile classroom
environment awaits those who choose to teaghiédominantly white institutiong®WVls). For example, Stanley
(2003) found thataculty of color faced challenges including problematic student attitudes and behaviors and
guestioning of their authority and credibility in the classroom. Additionally, McGowan (2060)ded empirical
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evidence which concludes that faculty of color in hedgtperceived that some white students were more ready to:
(a) critique their classroom effectiveness; (b) challenge their authority; (c) have a lower level of respect; and (d)
report their concerns and critiques to department chairs. These findingsartaafaculty of color are more likely

to be scrutinized and held to higher standards.

2008 Diversity Summit

During the 2008 Diversity Summit five faculty members used critical race theory (CRT) (LBdkogs, 1999;
Solérzano, Ceja, & Yosso, 2000;t€a1997) as a theoretical and methodological foundation for exploring their
pedagogical experiences of teaching while Black and Brown in PWIs. We chose CRT because it is a useful
framework for the examination of the impact of race and the role of ragith8i. education (Yosso, 2002). With
foundational roots dating back to the 1970s {itistl Rights era, CRT was introduced into the field of education by
Gloria LadsorBillings and William Tate (Ladseillings, 2005) in 1994. Since its introduction, stdre have

utilized this theoretical and methodological framework to critically analyze both education research and practice.
Specifically, educational scholars have relied upon CRT to address school discipline and hierarchy, Affirmative
Action, curriculumdevelopment, the presentation of history, standardized testing, meritocracy, and the lived
educational experiences of people of color (Crenshaw, Gotanda, Peller, & Thomas, 1995; Delgado & Stefancic,
2001; Solorzano & Yosso, 2001; Yosso, 2002). ltisthislt point, O6the |l ived experienc:
that grounded our Diversity Summit presentation. Specifically, CRT allowed each of the presenters to situate race
related encounters at the center of learning processes by drawing on thefivedliesd experiences to deconstruct

and challenge their pedagogical interactions in PWIs.

CRT and Counter-narratives

In the tradition of CRT, each of the presenters created personal coamatives that depicted creative

interpretations of our livedxperiences as Black and Brown faculty at a predominantly White institution. According

to Ladson Billings (1999), personal narratives and stories are important in truly understanding lived experiences and
how those experiences may represent confirmati@moonterknowledge of the way society works. She contends

that stories are used to analyze the myths, presuppositions, and received wisdoms that make up the common culture
about race. To that end, our Diversity Summit presentation explored and utilized ahd individual experiences

of race, gender, social class, imagination, status, language, and sexuality in education (Yosso, 2002; Solorzano,
1997) in our collective counterarratives. Our hope was that the analysis of our lived experiences woultaentr

to the development of a critical literacy and thativaes emerging scholars of colomwould be able to examine the

impact of racial identities on the pedagogical experiences of Black and Brown faculty at DU (Sleeter & Delgado
Bernal, 2003).

Fictional Counter-narratives

What follows is a compilation of our individual countearratives which have been combined into one fictional

narrative. We chose to combine our narratives so that it could capture the essence of our collective experiences and
at the same time ensure that no one voice remained isolated or expose any one junior faculty member to unnecessary
scrutiny. While our collective experiences of teaching while Black and Brown represent personal interpretations of

the significance of race inghacademy, prior writings on this topic subject suggest that there is commonality to the
themes contained in our reflections. For example, Gloria Ladson Billings (1996) wrote about how some of her
students came to her classroom questioning whether oh@aetculd be fair. Likewise, Fred Bonner (2004) notes

that many Black professors experience White classrooms filled with students who, on one hand, question their
academic credentials and, on the other hand, expect them to be funny like Cedric the &ntentaity, Claire

Oberon Garcia (1994) learned that her White students expected her to personally represent the fictional literary
characters they were studying; she expressed that she never felt as conscious of her race as when she stood before a
classof 25 young men and women eager to learn about what it is to be Black in America. Unfortunately, the reality

for some professors is the racial burden that is associated with teaching while Black and Brown which, according to
Roxanna Harlow (2003), makesthexperience uniquely and qualitatively different from their White counterparts.
Through this fictional countemarrative, we hope to add to this dialogue and expand our understanding of what it

means to respect and care for the souls of faculty of edlordare to teach in line of fire.
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Teaching in the line of fire: A fictional composite countetnarrative

The following is a fictional composite countgarrative created from five individual countearratives which were
presented by faculty membBeosf color at the 2008 Diversity Summit.

Having successfully completed all of the academic requirements necessary to enter this academic profession and
contributed excellent scholarly work within my content area, | have received national recognitigmdfessionals

who have sought my expertise and cited my research. | have received positive evaluations and accolades for my
conference presentations. While others with similar achievements might find delight by basking in their personal
satisfaction and e accolades, | find myself surreally bleeding from the wounds inflicted consciously and
unconsciously by my students, colleagues andadied campus community. Every day | walk a lonely walk down

the long corridor that leads to my office, passing offitter office inhabited by White colleagues who | may never
really know and who would never understand, and would likely negate my lived experience. In the solace of my
office, | often close my door and turn on some saalrishing music as | reflect on naxperiences in this place.

When | first arrived at this university, | felt a great deal of anxiety. The night before my first class, | lay in bed

overdosed with adrenalin and trepidation, trying to anticipate how my students would respond to me.d¥iimgful

journey into classrooms filled with students who look nothing like me, | pondered how my brown complexion might

be received by those for whom | represented the first contact with a real live person of color. Trying not to let what

some mightcallpanoi a get the best of me, I coul dnét resist the
myths, fantasies and fears some of my vanilla students would bring with them to the learning environment. As crazy

as this might s oun dhattheytexpected to seevehen | Walkdhrodgh e dode. nl didv ~ w

speculate, however, that my presence as a person of color with authority over them might generate some curiosity

and conflict over what the quarter would hold.

Believing that my race would ntat, | mentally prepared for the first class with the understanding that | would both

confirm and at the same time reject all preconceived notions that they had of this person of color standing before

them. Prior experiences had taught me that my actish®weerall existence would be understood through the lens

of the many misrepresentations of Black and Brown people who flashed across their flat screen and high definition

TVs. But instead of being on HBO, E S Inersom, and i Wime r i cads |
colori struggling to make my flesh, bones, and fiber visible against the backdrop built by the figments of their

imagination.

As a professor of color in a predominantly white university, | anxiously anticipated the realityvihat

constantly be faced with attempts to devalue my expertise, to question my authority, and to put me in my place.
After all, this was not new. | went to a predominately, prominent white institution and have lived and worked in
predominately white ganizations. | am used to being part of the few, the first or the only. No, this was not new. |
can still remember my experiences in graduate school when | was one of only two people of color. Despite my
gualifications and my tuJfeltikeragimposten everyetimen evalkedintcsatensnarp p o r
And while many of my peers came from middlass families (I always thought we were middle class, until | went
away to college and realized we were lower middle class at best), they haddasatial and cultural capital than |

did, which they could wield and spend at will. For example, how many times did | find myself discussing Spinoza,
Gramsci, and Nietzsche while sitting around the dinner table with my family? In graduate schoolat feashe
course. Even at happy hour gatherings and ha@sening parties, my colleagues discussed theorists and
philosophers. There was no escaping it.

It was difficult not to feel as though my performance in seminars and during casual hallway camsevsaite

intended to gauge my worthiness to faculty and peers. |
am an impostor?o0 | began doubting my abilities as a scl
experience duringwy graduate training that most made me realize that, to others, | was suspect.

As part of the requirements, senior faculty were asked to evaluate graduate student instructors in the classroom. My
peers and | were assigned to senior faculty members whlohatiend a class and give individual feedback on the

things we did well or needed to improve upon. As luck would have it, my peers were assigned to faculty members
who worked well with graduate students or who were beloved by everyone. | was not s@ hekyculty member
assigned to my course was known for being, to put it mildly, terse and abrupt. This was a person who delighted in
making undergraduate and graduate students squirm. Throughout the class, | could not help but see him out of the
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corner & my eye, sitting at the very last seat in the top row, staring at me over his glasses with his chin cupped in his
hand, waiting for me to mess up. | was able to get through the lecture with only one major blunder, but it was the
debriefing after class thafeared most.

| slowly walked back from class and to his office and waited for the worst to come out of his mouth. | decided to

make a preemptive strike by mentioning my flub first. He looked at me, and did not utter a word. We sat there for a
fewurc omf ort abl e moments of total silence. My heart sank.
you carry your self in a professional manner and dress
thinking | would be getting ashi on advice from a senior faculty member
thing you walk into the classroom as an authority figul
counts: your age, Yy o ouchedbmackdowniamydseay ¢was takgreabadkefor a momeént, s |

not because this had never occurred to me, but because no one had ever said it so bluntly before.

That was all he had to say during our debriefing. | thanked him for his time and left. Butxthials stuck with me

in a way that still echo in my ears to this day. After much time, | realized that he was not rebuking me; rather, as an
African American himself, | believe he was equipping me with tools to confront the reality of a being a person of
color in academia. From that point on, | have come to know that | do not have the privilege of walking into a
classroom and have students assume | am an authority figure. | do not have the privilege of walking into a classroom
and have people assume thatn qualified to teach about the subject matter. At the same time, | have to be

deliberate in the subject matter so that others do not see me as exceptional (as in the case of teaching students about
racial/ethnic inequality) to their assumptions aboubehqualified and who is not, about who has a right to be here

and who does not. | also do not have the privilege of having people know that | arredweglted person with

three degrees, who teaches at a university, and who is an expert in my dis8ipdindhave had plenty of

experiences that remind me of the privileges | do not have. With the exception of age, | will continue to be suspect
by my students, some of my peers, and to the world around me. These feelings of being suspect persist.

My students and colleagues often try to compromise my place in academia and they are successfulaigimes.

hurtsébeing Black or Brown in t he Ildsnatdreomynontformets . Of t en
t hink, Al am donferudtraant ¢éd raerdd jiugti tdadreda!, Why do | have
I just go about my business, do my job, focus on my cal
i nt err upt Theml hearythat still Eneal® vdice sdy,Wh -6-&low down, speed racer! Remember your
goalsi keepyoueyeontheprited ondét | et this stop you! Focus!d

I am herei | have my eye on the prikd will not allow anything to stand in my way.
I am hopeful and convinced that every tinge of consnmassinspired matters.

I must continually play these words iny head if | am to do more thaurvive the world of academia. | cannot let

them change my sense of purpose or weaken my resolve to demand justice, educate and pave the way for young
people ofcolor who might not otherwise see images of themselves in academia. | must always stand in the way. For
me, this is the key to dealing with the mi@ggressions and maeoppressions that are endemic to this wiotke
understanding that my job, havingiged in this placeis to stand in the line of fire.

The classroom poses its own unique challengkeis. conversation occurred on at the end of my first class:

He said: This class was really great! Thank you.

I sai d: Good, gooid, Il &m gl ad you enjoyed

He said: Yeah, you know | just really wanted to tell you that it was a really great class. | learned a lot.

Youbre a good teacher. I had never had a teacher th
I sai d: | 6m so happy t hat hatonybemgqBrowyadianythingtodl t hough
with my being a good teacher.

He said: Well yeahé. you knowé. I know. .. I just ne
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At this particular moment, my white student and | established eye contact for a second. ome,imudent 6 s ey e
were wide with potential embarrassment, the fear of being offensive and apologetic as well. In that moment, |
understood what my student couldndét say. He coul dnoét s
He coultdmadtt whaeyn he first wal ked into class he was worr
white professor. But he did learn. In fact, | believe that he learned so much more than what the class was intended

for. He learned to relinquish stereotypesgext his comfort zone, and to admit his biases. And | learned as well. |

learned that my Brown face means something here, probably more than | had ever imagined.

This conversation with this student left me in a space of raw emotion. That day | walked bacoffice holding

back the tears of anger, of pain, of frustration. Who do these people think | am? And what about my peers, my
fellow faculty? Feeling different and emotionally taxed is the daily challenge of simply existing jmdféssional

world of academia as a person of color. My situation requires a daily need to justify my existence, my presence and
my right to be here. It develops from silent and not so silent systemic inequities that exist. It is the constant
comparison, the knowledge tharception is everything and assumptions are madany contradictory, most

wrong, and constantly feeling the need to fight the battle. The batk or imaginary fuels the conversation in

my head, takes my focus away from the prize and inten&feimgs of isolation that | can honestly say | never
experienced before.

They say:Your research is not rigorous

| hear:Thosepeople have nothing of value to contribute.

They say: Yo-uedtered t oo student

| hear:Thoseék i ds dondét ddarsskep. ve your gua

The academy, rooted in white superiority and constrained with hegemonic practices, was long in existence prior to

my arrival it seems that | -etistsang postexe ns tfist hnreo.won Tihnet os tao rsyt «
chaptercalledi Di ver sity in the Academyo and universities have
This lofty yet worthwhile goal makes for a very different experience for those of us on the margin. Those who are
privilegedcan choos#o ignore their priitege,can choosdo ignore the instant credibility that comes with white

skin, can choos¢o ignore the assumption of whiteness as good and Brownness as suspect. And yet to survive, |

cannot choos#o ignore a damn thing. | must understand, embody, asuiesce to whiteness. | must learn it; |

must know it. There is no space, no place where | can go without carrying the traces of my histories; color always
matters in my world. will alwaysrememberAs | look to the future, | realize that in all likelibd | will spend the

rest of my life living in an inherently racist world and practicing in a inherently racist academy and will likely hurt

for the rest of my life and | wonder will my white colleagues in the academy recognize or dismiss niyegpican

choose

What is Inclusive Excellence?

Jesus TrevifioPh.D.

Associate Provost for Multicultural Excellence
Center for Multicultural Excellence

The concept of Inclusive Excellence (promoted by the American Association of Colleges and Universities) moves
the University of Denver away from a simplistic definition of diversity to a more inclusive, comprehensive, and
omnipresent notion of diversity that has following features:

1) shifts the responsibility for diversity on the campus to everyone as opposesl tmibor department
shouldering the responsibility of diversity. Thus, Inclusive Excellence becomes the responsibility of
everyone administrators, faculty, staff, and students.

2) shifts the university away from conceptualizing diversity as a numeepatsentation (humbers only) of
diverse faculty, staff, and students to transforming the institution into a vibrant community that embeds
diversity throughout the institution in multiple areas including (but not limited to):
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a. demographics (numbers) e. technology

b. cumriculum f. teaching

c. pedagogy g. student advising
d.

student learning

With respect to the curriculum and faculty, the concept of Inclusive Excellence begs some key questions:
1) Are there diversity course requirements for your area?
2) Does your departnmt offer any courses on diversity?

3) Do the courses cover a variety of social identities, groups, or concepts? (e.g., African American,
Women, GLBTIQ, racism, disability)

4) Has your department identified student learning outcomes and concepts relatedsity@i(e.g.,
cultural competencies, worldview, privilege, social justice, etc.)

In addition to the curriculum, Inclusive Excellence has implications for the classroom environment. As

faculty, we have a responsibility to create inclusive environmbatdnvolve students from many different
backgrounds in order to maximize their learning. In this vein, faculty should strive to minimize the amount

of negative issues that may arise in the classroom. For instance, we must ensure that we do not single out
students. This phenomenon occurs when a faculty member or student calls on a student to represent a group
or to educate the rest of the class about a group to which the student belongs. An example of this practice
would be when an instructor is discussifirmative Action and asks the only African American in the

class to share her thoughts regarding the opinions of African Americans about th&€hemssumption is

that the student knows the opinions of every African American in the U.S. and thatdéet knows about

and can comment on Affirmative Action.

In thinking about the issue of singlifayit students, the following questions are designed to assist faculty in
addressing the issue:

1) What is the climate for diversity like in your classroom?
2) How might you be inadvertently singling out students?
3) Are some of your students targeting other students?

4) What will you do in situations where you or other students are tempted to or actually do single out
students?

5) What can you do to make your classromore inclusive for GLBTIQ students, students of color,
international students, women, men, students from different religious backgrounds, students with
disabilities, and students from other salient DU groups?

6) Do students representing different backgrounds e | Afsafed in your classroom?
7) Are the exercises, assignments, examples, and syllabus inclusive?

(For information onsingling-out students or diversity in the classrggutease visit the following
websiteshttp://ctl.du.edu/resources/singledout.ctttp://ctl.du.edu/resources/diversity.ofm

As with all aspects of our teaching, a little extra forethought aildleimoment attention camelp us
prevent the issue of singling out students in our classrooms and contribute to an inclusive classroom that
maximizes learning for everyone.
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Inclusive Excellence at "the Crossroads of Ambiguity"
From Kate Willink, Ph.D., Assistant Professor, Dejpaent of Human Communications Studies

The Association of American Colleges and Universities:c
uni versities to i mplement diversity and inclusion eff
numbers of programnes end goal s. 0 The report offers an alterna
as fa multilayered processes through which we achi eve
student development; | ocal and global community engac

What needs to be done at DU to achieve these multilayered processiéf®cus my talk on one of the
AACU recommendatiorss situating inclusive excellence at the core of institutional functioning.
Specifically | will focus on the reports suggestion thatowaceive of the benefits of diverse learning
environments and diversity apeocesof better learning, not @ outcome.

Much of what | have learned thus far about DU and inclusive excellence has been from my students. A
senior in my Advanced Interttural Communication course last quarter wrote this comment:

Going to this particular school has been extremely difficult. Its diversity iseRriztent, unless

you count white Christians and white Jewish people. Many of them are, (I hate to dagét}, c

minded and stuck in their parents way of thinking. Over the course of my time here, however, |
have found pockets of people who are genuinely interested in reform and breaking down barriers
to making bridges. | try to take part in as many inteucaltand interfaith activities as | can, and
although it is difficult to get people to care, overall it gives me some hope. Even talking with
classmates or friends about my experiences or their experiences opens minds and offers new ways
of thinking, forthem and for me. Although diversity on the campus remains abysmally low, | feel
that people are starting to open their minds, whatever their background, whether they be born and
brought up here in Denver or an international student from ten thousanchmégs

Scholar and performance artist Anna Deavere Smith delivered a speech at the Bates College
commencement that addresses the need for and challenges of diversity, the kind my student discusses. And
while the merit and relevance of what she saysheilome clear shortly, | would only add that this is a

speech | think alihcoming DU students should hear. Graduation is too late.

Smith says:
Many of us have been educated to celebrate our own identities and to celebrate that which we
understand becaue t hat i s what we came fr om. And | I i ke
houses of i dedntthietrye. & s Wohue knoaw k womandés house, t1}
house, there is the educated per soanslwdnbause, t her e

suggest to you that you come out of your safe houses of identity, even as your education may have
rightfully nurtured you in the archives of those identities, to come out of that into a space that |
call the écrossroads of ambiguity. d

I would suggest that in order to achieve inclusive excellence at core of curricular endeavors, we answer
Smithés call t o move be9 astedcher anfl studdnis;inoer seseardh; aodur | dent i
local and global community engagement. Onthefstudents in my first year seminar, Race, Place, and

Cultural Memory, shows us the rewards of leaving our safe houses of identity and in his courageous pursuit

of knowledge inspires me to do the same.

He writes in his final reflective essay:
Throughot this course, | have filled a variety of shoes; | have been a student, a teacher, an active
listener, a man, a black man, a Native American, an Italian, and a man from Aurora, Colorado.
Although, in some instances, | was reluctant to step into these, siftee®very experience | felt
wi ser and a Afullnessod that | have never experien
me to shift salient identities and evaluate what
t he fst udedeteloping arichuaderstantding of who | saw when | looked into my

|
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mirror every morning, I shed the fear of |l osing s
shoes. Four months ago, | believed that | had to stay completely true to myselftandadht

being unwilling to change my foundation of understanding. However, this course proved

otherwise. In humbling myself, and being open to engage in dialogue with peers from all walks of

life, | allowed myself to be inspired.

My students comments ipse me to ask: What would DU look like if this risky, multilayered process and
practice of teaching, |l earning, and administrating at
expected part of our institution in a quest for inclusive excellence dtet l@arning? My personal

assessment is that at this moment Dl iis another sense of the phrésat a crossroads of ambiguity in

terms of inclusive excellence. DU is full of language, from our mission statement to our learning outcomes

that promises toeward this difficult work. DU is rich with potential in terms of initiatives such as first

year seminars, activities from the Center for Community Engagement and Service Learning and the Center

for Multicultural Excellence, and campus dialogues, to nafesva

However, what remains ambiguous or-y@be-determined are myriad challenging issues: Himwe

operationalize throughout the curriculum the undergraduate learning outcome that calls for engagement

with human diversity? How does diversityinterse i n substantive ways with the
a private university dedicated to the public good? Will departments read and consider the research on race

as it affects teaching evaluations and what will they do at annual reviews? How willarel the time

consuming work of inclusive excellenaad local and global community engagemesnt core part of

Tenure and Promotion review?

As a junior faculty member, | know many of us are watching institutional power holders with great
attention tosee if in fact inclusive excellence is a value at the core of institutional functioning. But | urge
us all not to wait to act until and if we know the response. Our students do not have the luxury of waiting.
And those of us who want to work at an ihgibn that lives its values of inclusive excellence do not either.

If in fact, as the AACU report indicates, the educational benefits of diverse learning environments and
diversity contribute to a process of better learning, then we must choose tatigeceissroads of

ambiguity and to sustain that commitment to create the most inclusively excellent university that we can.

Rhetoricdés Role in Inclusive Excellence at DU
Geoffrey Batemarkh.D.Candidate
Lecturer

University Writing Program

For facultyin the Writing Program, teaching rhetoric and composition is fundamentally based in instructing

students to consider the importance of context, situation, and audience in their writing. Ours is a discipline

that in the broadest sense requires studemtdlext critically on the way they as writers develop

arguments and attempt to persuade others. On this level alone, the teaching of rhetoric has the potential to
foster our studentsdé awareness of t & ersocieeconomic, sexual,
differences that potentially impact how any number of different audiences might respond to a piece of

writing.

You might say that what we as figear writing instructors do is encourage students to think beyond

absolute universalsWhether in terms of what constitutes good writing (answer: it depends on the

rhetorical situation, the audiencebs expectations, ar
audience understands and values a particular issue (that is, debatagagboarriage resonate differently

among and within queer communities than they do for
faculty strive to teach students that the meaning and effectiveness of their writing depends on who their

audience isrd the situation within which they write. In this way, teaching our students kaiootd the

ancient Greek word for timeliness and appropriaténgssvides them with a useful rhetorical framework

that can unsettle the fundamental assumptions that dwedentriting. Such unsettling, | would argue,

should be at the center of any undergraduate education, especially one that situates itself with the tradition

of the liberal arts.
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Since Aristotle, the study of rhetoric has actively engaged scholars aeditstas they examined and
explained the roles that discourse plays in academic and civic life. As a civic art, rhetoric invites students
to consider the wider world as they grow as writers. In its inherent disciplinary flexibility, the study of
rhetoricand writing has also afforded rich and complicated opportunities for scholars to study how we
write within, against, and about the complicated issues of race, class, gender, sexuality, and disability. In
many instances, these categories of difference bpened up fruitful debates within a discipline already
amenable in the abstract to questions of situation and contingency.

What does this mean for DU? Since 2006, allfjestr students have been required to take two writing
courses that teach themw to think and write rhetorically. In these classes, students think critically about
the purposes behind their writing, the choices they make as writers, and the most effective ways to
communicate with and persuade their readers, readers we oftermstottmagine as specifically as they
can.

Within our individual classrooms, students may also have the opportunity to study and produce writing that

evolves out of questions that move us toward a stronger sense of inclusive excellence at DU. &s,0ne cla

they might analyze the way a writer like Dorothy Allison writes her way out of poverty and into her own
identityasaworking | ass | esbi an. In another, they might analy
for Multicultural Excellence and developeir own recommendations about how DU could improve its

outreach to and support of minority students. Still other students might enroll in a writing and research

course and participate in Project Homeless Connect, writing about their observationssrexpénience,

while grappling with the ethical and political issues such a large event poses to our communities, both on

campus and off.

As a professor, | often incorporate serviearning and civic engagement components into my courses, and

| value giving students the opportunity to encounter different identities, communities, and cultures that may

differ markedly from their own. As a writing professor, | emphasize the ways that discourse shapes

student sé6 under st andi ng wite abdut, forf and vétmsuch differenceshofiers | ear ni r
them a powerful mode of learning. When | task them with writing a profile of a client who is living with a
life-threatening illness like AIDS for a local nqmofit organization, | intend for my studeritsuse every

writing skill at their disposal to communicate the ve
of volunteers, board members, and supporters.

As many faculty members already know, teaching any subject within the context tdrtiffds not easy.

But how can we not try? When | face a classroom, as | often do, with fourteen whiyedirstudents and

one student of color, | reflect on how much work we as a faculty must continue to do to ensure that all

students feel intellegtally and culturally welcome at our university. Creating this kind of classroom

environment is vital not only for the success of these specific students, but for the overadinglbf

DUbs entire student popul at gedromthiswhrlaocan often bd diffigult.t he conf |
But as teachers of rhetoric, we are well situated to think in careful and sensitive ways about our primary

audiencé our students. Teaching rhetorically with an attention to their diverse needs can serve us well

and powerfully foster a greater appreciation of inclusive excellence in our classrooms and across the

university.

Diversity: A View from the Student Relations Committee of the Faculty Senate
Bonnie J. Clark, Ph.D.

Assistant Professor, Anthropology

Chair, Student Relations Committee of the Faculty Senate

At the March 2008 Faculty Senate meeting, Jesus Trevino invited faculty to review the two diversity
documents that guide the University’s mission of inclusive excellence: Greater Expectations and Making
Excellence Inclusive. The Student Relations Committee took up that challenge, reading through both
documents with the following questions in mind: 1) What are the implications of inclusive excellence on
curriculum, teaching, and learning? 2) In what ways is DU already incorporating diversity into those areas
and in what ways could it improve?

|
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The subsequent conversation was our liveliest of the year. It was a frank discussion of the subtle and not-
so subtle ways that faculty either help or undermine the University’s commitment to diversity, for example
whether or not we choose to present materials in class (e.g. case studies) that represent diverse experiences.
Particularly relevant to our practice is the assertion made in the Greater Expectations report that the ability
to collaborate productively with people who are unlike themselves is 21* century skill our students need.
This is something we can foster in our classrooms even when course content itself, as is often the case in
the natural or physical sciences, is less amenable to addressing issues of diversity.

I was to represent the Student Relations Committee on the 2008 Diversity Summit Faculty Panel. Then
Faculty Senate President Dean Saitta asked each panelist to identify three diversity challenges. The three I
identified were a synthesis of the Student Relations Committee conversation on this issue. The first is that
the classroom needs to be a place where there is concern for both social justice and open discourse. A
challenge to instructors is to turn situations where students create chilly climates for one another into
teaching moments. The committee feels very strongly that our reaction to such situations should never be
punitive. The second challenge we identified involves pedagogy and training. There are classroom
techniques for making both the content of and the practice in our courses contribute to diversity. Our
committee supports the new Inclusive Excellence in the Classroom training that was piloted this Summer
and Fall, as well as training opportunities for continuing faculty such as the upcoming Provost’s
Conference. Finally, we focused on accountability. If the University is truly committed to diversity, then
Faculty must be held accountable for the classroom climates they create, including timely ways of getting
feedback from marginalized or spotlighted students back to presumably well-intentioned professors.
Integrating a commitment to diversity into promotion and tenure would show the institution is serious. One
way to do so would be through adding a very carefully crafted question centered on diversity to student
course evaluations. If faculty appear to have a history of creating a chilly climate, diversity training could
(and should) be recommended by Chairs and/or Deans.

When I presented this final challenge, accountability, at the Diversity Summit, [ was treated to a round of
spontaneous applause. We clearly struck a chord, a fact underscored by the unanimous passage on May 13,
2008 of resolution 9C by the AUSA Senate. That resolution supports the inclusion of faculty commitment
to diversity into tenure decisions. Exactly how we might go about doing so is no easy matter. My
subsequent conversations with faculty indicate a well-founded fear that academic freedom not be sacrificed
in pursuit of inclusive excellence. A focus on reward, rather than punishment, should be our goal. It may
be that our best course of action would be an addition to the promotion and tenure document, as was
recently instituted for the University of California system. Whatever our course, it is clear that DU students
want us to take this matter seriously.

I encourage every faculty member to read the inclusive excellence documents, both of which were prepared
for the Association of American Colleges and Universities, Greater Expectations
(http://www.greaterexpectations.org/) and Making Excellence Inclusive
(http://www.aacu.org/inclusive_excellence/documents/Milem_et al.pdf) The Student Relations Committee
of the Faculty Senate will continue our work on this issue this academic year and I welcome any feedback
that can help us move forward. Please feel free to email me directly at: belark@du.edu.

Diversity in Graduate Education
Debora M. Ortega, PhD. MSW
Director DU Latino Center for Community Engagement and Scholarship

The most interesting piece of pulling together this presentation was that I have never thought about
graduate education from this particular lens. Let me clarify, as a social work educator I have either focused
on the high school graduation rates of historically marginalized groups (ethnic and racial minorities as well
as low income students) or inclusion of diverse perspectives to expand graduate student learning in my own
classroom. As I thought about the inclusion of diverse perspectives I also realized that it seemed that it was
rarer and rarer to have economically and racially diverse students in my classroom whose perspectives and
experience challenge those more economically and experientially sheltered students but I thought that was
because I was teaching in Kansas for 8 years before coming to DU. I had an expectation based on the
demographics of Kansas about who the students were in my classroom, at least from an ethnic/racial
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perspective. I have found that in my last three years at the University of Denver my classroom does not
look much different then my Kansas classroom in term

higher education has become a vehicle for reinforcing social class rather then
VRFLDO P RBEQM Pyl grants covered 84% of the cost of attending college. Today Pell
grants cover about 36% of the cost of college. In addition 52% of the federal college
expenditures are not based on financial need. Grant funding from Universities, especially
“l1ODJ VKLSHu SXEOLF XQLYHUVLWLHY KDV VKLIWHG IURP ORZ LQFRPH V\
students who could afford to got o college without financial assistance. Consequently from
1995 to 2003 the students attending public colleges from families with annual incomes of
$40,000 or less has decreased from 38% to 28%.

Of course you might be thinking, well she is from the gradua  te school of social work so | can

see how economic and racial diversity or the lack thereof could be a problem for students

aspiring to be social workers. In truth this lack of diversity is a problem for all graduate

programs and professional schools. Th e students who end up in our classrooms have a

limited life experience, and while many, because of their economic means, have travel led

abroad, their understanding of the experiences of the poor and, in some cases the middle

class, is one of cultural touri sm. Clearly, students from a homogeneous economic background

bring differences of political thought to the classroom, however many times these ideas are
SKLORVRSKLFDO LQ QDWXUH«WKH VWXGHQWY DQG WKH ZD\ WKH\ KROG
similar then dif ferent. Consequently it becomes harder and harder and the sole

responsibility of the graduate faculty member to provide most of the challenges to their

actual thinking that is the required for critical thinking. Classrooms that contain students

whoarem RUH GLIIHUHQW WKHQ VLPLODU FUHDWH RSSRUWXQLWLHYV IRU Fk
thinking and are actually part of the social norm of the classroom.

In homogenous classrooms, the danger then becomes that we are creating graduate
educated professionals who have been exposed to cultural difference internationally but are
still unable to demonstrate intellectual flexibility and the incorporation of skill sets that
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