Spanish Language, Literary and Cultural Studies (SLLCS)

Background

SLLCS promotes research, learning, and community-engagement focused on
the diverse global and local contexts associated with the people and cultures of
the Spanish-speaking world.

We are a majority teaching-line department (9 TP / 5 TT), serving about 250
majors and minors and supporting language requirements for non-majors /
minors, a Spanish for Heritage speakers program, and an Internship program.

Several years ago, SLLCS articulated a desire to shift toward reimagining the
evaluation of teaching, with particular interest in moving away from purely
summative evaluations toward more formative processes that might support
shifting departmental culture around teaching.

We joined a DAT in order to realize that aspiration.

A departmental survey and department-level conversations made clear that we
are especially interested in establishing a set of shared values and practices
around how we think about teaching, collectively and individually, and in
opening for fresh spaces of exchange around how we teach.
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Next Steps

During AY 24-25 AY, we will present our work and the proposed
Criteria for Teaching Effectiveness to SLLC, gather feedback and
introduce necessary changes, soft launch some elements in
W25&S25, and develop a framework for department-wide
implementation during AY 25-26.

Fall: Present the conclusion of our work to SLLCS
* Prepare briefing materials along with sharing poster draft
* Present initial draft of the framework to the Department

Winter: Voluntary implementation and rollout

* Launch a voluntary adoption phase where participants can opt
into the new initiative.

* Gather feedback and make minor adjustments as needed.

Spring: Annual Review Process

* Hold a meeting to discuss possible changes, improvements, or
extension of the framework and timeline for implementation.

* Set up one or two voluntary feedback sessions to ensure a
collaborative development process.

*In a scheduled meeting, vote on formal adoption of the
proposal.
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Lessons Learned

« This is not an easy process (surprise!)

« DAT helped facilitate important
conversations around defining common
goals for teaching and pedagogy.

* Thisis an important step towards
cultivating a shared culture of teaching in
our department.

* We hope this framework will support
consistent feedback on teaching across
ranks and series.

Possible Sources of Evidence May Include:

SELF:
e Syllabus
e Lesson plan
e Sample activity or assessment
o Reflective teaching statement
e Soll. projects or pedagogical
publications

PEERii:

e Teaching observation

e Collaborative design of pedagogical
tools or materials

e Collaborative review of syllabi,
lesson plans, activities, or teaching

statements

e Teaching consultations

STUDENT:
e Student evaluations
e Classroom interviews
e Student Faculty Partnership
Program*
e Student letters, emails, notes

Faculty members should include sources of evidence that represent each of these three voices as part of their annual review.

As part of the onboarding process, during the first three quarters of instruction at DU, faculty members should include a peer observation,
student course evaluations, and a reflective teaching statement.
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